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The metalinguistic competence in the collaborative writing of narratives
in the 2nd grade*
The present study aims at identify and analyze
the metalinguistic skills in the process of
collaborative creation of four stories by a pair
of newly literate students.
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• Replacement is the most relevant operation.
• Increased metalinguistic review operations
throughout the various texts.
• Throughout the production of the four texts,
the students of the dyad acquired a greater
knowledge and mastery over writing, which
in turn implies a higher level of
metalinguistic awareness.
• Greater dominance of orthographic erasure
(relating to the learning content of this
reading and writing learning phase).
• The student responsible for the handwriting
reveals a greater focus on spelling, while the
other student who is formulating the text
out loud might be more concerne about the
organization of the stories.
References
CALIL, E. (2012). Rasuras orais em Madrasta e as duas irmãs: processo de
escritura de uma díade recém-alfabetizada. Educação e Pesquisa, vol.38 (n.º
3), p. 589-602.
CALIL, E., & PEREIRA, L. Á (2018). “Early Recognition of Spelling Problems in
Stories Invented by Two Nearly Literate Pupils: When and How They
Happen”. Alfa, v.62, n1, pp. 87-120.
FABRE-COLS, C. (2002). Reécrire à l’école et au collège. De l’analyse des
brouillons à l’écriture accompagnée. Issy-les-Moulineaux: ESF éditeur.
GOMBERT, J.-E. (1990). Le développement métalinguistique. Psychologie
d’aujourd’hui. Paris:PUF.
RODRIGUES, D. (2016). A escrita colaborativa na produção de narrativas no
2.º ano de escolaridade. Dissertação de Mestrado . Aveiio: Universidade de
Aveiro.
Context
Aim
Conclusion
Results
*This work is financially supported by National Funds through FCT 
– Fundação para a Ciência e a Tecnologia, I.P., under the project UID/CED/00194/2013.
This study is based on the empirical material
collected by the International Cooperation
Project InterWriting and PROTEXTOS: the
interaction of the dyad while producing the
stories was filmed and later transcripted as
well as the writing movements (handspy).
Fig 1. Image extracted from the film synchronized with the
Ramos System
Graf. 2 Number of metalinguistic revision operations
performed for each text.
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